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Core principle
Writing is taught explicitly, systematically and purposefully so that pupils develop secure transcription, sentence construction and composition, and become confident, independent writers for a range of audiences and purposes.


1. Purpose and statutory context
This policy sets out Woodland Primary Academy’s whole-school approach to writing. It should be read alongside the Handwriting Policy and Progression, Phonics and Early Reading Policy, Spelling provision, Assessment Policy and whole-school feedback expectations.
EYFS: writing is developed through spoken language, phonics, transcription and meaningful opportunities to write. By the end of Reception, children are expected to write recognisable letters, spell words by identifying sounds and representing them with letters, and write simple phrases and sentences that can be read by others.
National Curriculum: teaching follows the statutory English programmes of study for transcription, composition, vocabulary, grammar and punctuation.
DfE Writing Framework: teaching reflects the emphasis on strong foundations, explicit transcription, oral composition, sentence instruction, careful management of cognitive load, quality before quantity, and early identification of pupils who need additional support.
The Writing Framework is non-statutory guidance; it supports the school in meeting statutory EYFS and National Curriculum expectations rather than replacing them.
2. Intent and aims
Our intention is that every pupil learns to communicate ideas clearly, accurately and with increasing control, fluency and independence. Writing should be meaningful, ambitious and rooted in rich reading, vocabulary and spoken language.
Develop confident writers who understand audience, purpose and form.
Secure transcription so that handwriting and spelling become increasingly automatic and do not restrict composition.
Teach pupils to construct, rehearse and manipulate sentences before expecting sustained independent writing.
Build rich vocabulary and grammatical knowledge through high-quality texts and purposeful application.
Develop planning, drafting, editing, proofreading and rewriting as normal parts of the writing process.
Provide regular opportunities to write independently and at length when pupils are ready.
Enable pupils to write effectively across the curriculum, not only in English lessons.
Maintain high expectations for all pupils, with timely adaptation and support for pupils with SEND or other barriers.
Develop reflective writers who can explain choices, respond to feedback and improve their own work.
Writing culture and motivation
Woodland Primary Academy promotes a positive culture in which writing is purposeful, valued and enjoyed. Pupils should see themselves as writers and understand that writing is a means of communicating ideas, entertaining, informing, explaining and influencing others.
Classrooms should celebrate high-quality pupil writing and provide useful, purposeful writing resources without creating unnecessary visual overload.
Teachers should create authentic audiences and purposes where appropriate, including opportunities to publish, display, perform or share writing with peers, families and the wider school community.
High-quality texts, author studies and, where possible, author visits or wider literary experiences should be used to inspire pupils and broaden their understanding of what writers do.
Celebration should recognise improvement, effort, originality, precision and successful communication as well as polished final outcomes.
3. Whole-school approach: Pathways to Write
Pathways to Write is the school’s core writing scheme from EYFS to Year 6. It provides a progressive, text-led sequence that develops vocabulary, reading and writing through a mastery approach. Teachers follow the intended progression and use professional judgement to adapt scaffolding, modelling, pace and practice without reducing the ambition of the curriculum.
Pathways to Write provides the core sequence, but teachers are expected to extend the published planning where assessment or the intended outcome requires additional teaching. This includes discrete SPaG lessons, focused sentence-level work and additional opportunities for oral rehearsal before pupils move into sustained composition.
Discrete SPaG teaching should address the grammar, punctuation and spelling knowledge pupils need to construct and control sentences. It should then be deliberately revisited and applied within the current Pathways writing outcome, rather than taught as isolated terminology or exercises only.
Sentence-level work should be planned throughout a unit. Pupils should have regular opportunities to imitate, combine, extend, manipulate, orally rehearse and improve sentences before being expected to apply the same structures independently in longer writing.
The writing curriculum contributes directly to the school's wider Communication, Language, Vocabulary and Oracy Strategy. Writing lessons should provide structured opportunities for pupils to develop spoken language, disciplinary vocabulary, discussion skills and oral reasoning before, during and after the writing process. Teachers should ensure that purposeful talk supports thinking, vocabulary acquisition and increasingly independent composition.
Oral rehearsal is a core expectation across the school. Teachers should routinely model how to formulate a sentence aloud, give pupils time to say and refine sentences with a partner or adult, and use repeated oral rehearsal to reduce cognitive load before transcription.
Vocabulary development is supported throughout the writing process through high-quality texts, teacher modelling and appropriate resources including Write Like a Ninja and Descriptosaurus books. These may be used to generate, discuss and refine vocabulary choices, but pupils should be taught to select vocabulary precisely for meaning, audience and effect rather than adding ambitious words indiscriminately.
High-quality texts and purposeful outcomes provide the context for writing.
Key skills are explicitly taught, modelled, practised and revisited so pupils can apply them independently.
Teachers make clear links between reading as a writer and the choices pupils make in their own writing.Teachers should explicitly teach pupils how authors' choices in vocabulary, sentence construction, text organisation and language features can be transferred into their own writing.
Reading, discussion and writing should work together to develop pupils' understanding of how effective texts are constructed for different audiences and purposes.
Spoken rehearsal, shared writing, guided practice and teacher modelling are used before independent application.
Success criteria reflect the taught skills and are appropriate to the year-group expectations and intended outcome.
Greater-depth pupils are challenged through precision, control, conscious language choices and independence rather than simply through writing more.
Teachers ensure that pupils produce sufficient independent evidence over time to demonstrate what they can do without over-scaffolding.

KS1: Talk for Writing, story mapping and oral rehearsal
In Key Stage 1, classes should retain a strong Talk for Writing approach alongside Pathways to Write. Story mapping, repeated oral retelling and oral rehearsal should help pupils internalise the structure, language patterns and key features of the text before they are expected to reproduce or innovate on them independently.
Teachers should use actions, story maps, repeated retelling, partner rehearsal and shared composition as appropriate. These approaches are not an end in themselves: they should progressively enable pupils to internalise key features, construct sentences with increasing independence and transfer what has been rehearsed into their own writing.
Where pupils are ready, scaffolds and story maps should be reduced so that independent writing reflects what pupils know and can do rather than what they can copy from a prompt.
4. Teaching and learning
English is taught regularly across the week, with writing sequences planned so that pupils move from understanding a model and gathering ideas to explicit instruction, rehearsal, drafting, editing and independent application. The exact length of a sequence should respond to the text type, cohort and prior assessment.
	Element
	Whole-school expectation

	Oral composition
	Pupils say, rehearse and refine words and sentences aloud before writing. Teachers explicitly model oral formulation and provide partner/adult rehearsal. Oral composition remains important beyond KS1 and should be used whenever it helps pupils manage cognitive load, improve sentence construction or prepare for independent writing.

	Sentence instruction
	Grammar is taught in the context of meaning and sentence construction, with modelling of how choices affect clarity and effect.

	Vocabulary
	Vocabulary is explicitly taught, discussed and revisited. Pupils are expected to select words precisely rather than add ambitious vocabulary indiscriminately.

	Retrieval practice

	Previously taught vocabulary, spelling patterns, sentence structures, grammatical concepts and text features are revisited regularly so that pupils retain and apply knowledge over time. Retrieval activities should strengthen long-term memory and support increasingly independent application in writing.

	Modelling
	Teachers model the thinking of a writer, including planning, sentence construction, spelling choices, editing and rewriting.

	Practice
	Pupils receive supported practice before independence. Scaffolds are reduced as knowledge becomes secure.

	Independent writing
	Pupils write independently often enough for teachers to assess secure application. Quality is prioritised over unnecessary length.

	Writing across the curriculum
	Pupils apply taught transcription and composition skills in purposeful writing in other subjects.



Writing across the curriculum and disciplinary writing
Pupils should apply the transcription and composition knowledge taught in English when writing in other curriculum subjects. Teachers should also make explicit that effective writing looks different according to the discipline, purpose and audience.
In science, pupils may explain processes, record observations, justify conclusions and use precise technical vocabulary. In history, pupils may construct chronological accounts, explanations and evidence-based historical arguments. In geography, pupils may describe patterns, explain processes and produce comparative or evaluative writing using appropriate geographical vocabulary.
Teachers should explicitly teach and revisit the vocabulary, language structures and disciplinary conventions that are unique to each subject. Opportunities should be planned for pupils to rehearse, discuss and apply subject-specific vocabulary in both spoken and written forms.
Teachers should model the language structures and conventions needed within each subject rather than assuming that a pupil who can write successfully in English will automatically transfer that knowledge. Expectations for spelling, sentence construction and presentation should remain appropriately high across the curriculum.
5. The writing process
Planning, drafting and revision are taught flexibly rather than as a rigid checklist. Not every piece requires every stage in the same depth; however, pupils must learn that effective writers return to their work and make purposeful changes.
	Stage
	What this looks like

	Prepare
	Read and discuss models; establish audience and purpose; gather vocabulary, knowledge and ideas; orally rehearse.

	Plan
	Organise ideas using an age-appropriate approach. Planning should support writing rather than become a lengthy task in itself.

	Draft
	Compose with increasing independence, drawing on taught sentence structures, vocabulary, spelling and punctuation.

	Edit and improve
	Use focused checks to improve meaning, accuracy and effectiveness. See section 6.

	Publish / perform
	Where purposeful, present, publish or perform writing for an audience. Copying up is not routinely required.



6. Editing, improving and proofreading
Editing is explicitly taught and modelled. Pupils should understand that editing is more than correcting errors: it includes improving the effectiveness of what has been written. The amount of support and the number of checks should be appropriate to pupils’ age, transcription fluency and working-memory demands.
Editing slips – children may be given a focused editing slip to redraft and improve a selected section of their writing. Once completed, the editing slip can be stuck over the original section so that the improved version is clearly visible while preserving evidence of the editing process. Editing slips should focus attention on meaningful improvement rather than simply copying the same text more neatly.
Three-minute checks – short, focused review points during or immediately after writing. Children reread a manageable section against one or two clearly identified priorities, for example: Does it make sense? Have I included the taught feature? Is the sentence complete? These checks are intended to build independence without interrupting the flow of composition for long periods.
Proofreading – pupils reread specifically for accuracy, with particular attention to punctuation and spelling. They should use age-appropriate resources such as phonics knowledge, word banks, dictionaries, displays and taught spelling strategies. Proofreading should be taught as a distinct process from improving content.
Rewriting to improve content – pupils revisit words, sentences, paragraphs or sections to improve clarity, cohesion, vocabulary, sentence construction, detail, tone or impact. Rewriting may involve replacing a sentence or section rather than copying out an entire piece.
Teachers model editing through shared writing and think-alouds.
Peer review is taught carefully and used when it adds value; feedback must be specific, respectful and linked to the intended writing outcome.
Pupils are given time to act on feedback. Corrections alone should not replace teaching where a misconception is evident.
In KS2, pupils increasingly explain why a change improves the writing, not simply identify what to change.
7. Handwriting, pencil grip and presentation
Handwriting is a transcription skill and is taught in detail through the separate Woodland Handwriting Policy. In writing lessons, the priority is that transcription supports rather than obstructs composition. Pupils are expected to transfer taught formation, joining, fluency and presentation habits into authentic writing.
Writing position and posture – pupils should normally write seated at a table or suitable writing surface. Staff should explicitly teach and regularly remind pupils how to sit for writing in line with the school’s Oak National Academy handwriting approach: a stable, comfortable posture, feet supported where possible, appropriate desk height, paper positioned to support fluent movement, and the non-writing hand used to steady the page. Left-handed pupils should be seated and positioned so that they have sufficient writing space and do not compete for elbow room with a right-handed pupil; where appropriate, a left-handed pupil should sit to the left of a right-handed pupil.
EYFS to Year 2: staff should actively encourage and teach a comfortable, effective pencil grip during writing, alongside posture, paper position and correct letter formation. Early intervention is important before inefficient habits become established.
Years 3 to 6: where handwriting is at the expected standard, pupils with an inefficient grip should be encouraged to develop a more effective grip mainly through handwriting sessions and targeted practice. Staff should avoid repeatedly interrupting independent composition to correct grip where this would slow writing fluency or disrupt the flow of ideas.
Where grip causes pain, fatigue, poor control or significantly limits fluency, staff should intervene and provide appropriate support or adaptations regardless of year group.
Left-handed pupils and pupils with SEND or physical/motor needs receive appropriate teaching and reasonable adaptations.
The Handwriting Policy emphasises that handwriting should become increasingly automatic so pupils can focus on ideas, vocabulary, spelling and composition, while maintaining ambitious expectations for legibility and fluency.
8. Spelling, grammar and punctuation
Spelling, grammar and punctuation are taught explicitly and then applied in authentic writing. Teachers identify which knowledge pupils need before expecting independent application and revisit prior learning when assessment shows that it is not secure.
EYFS and Year 1 spelling is closely linked to the school’s systematic synthetic phonics programme.
From Year 2 onwards, statutory spelling content and school spelling provision are taught progressively, with opportunities for retrieval and application. Dictation is a method that will be used as part of the retrieval and application process.
Grammar is taught to help pupils control sentences and communicate meaning; isolated terminology work should not replace sentence-level application.
Pupils are expected to use taught punctuation accurately and to proofread for omissions and errors.
Teachers distinguish between errors caused by insecure knowledge and slips that pupils can reasonably identify and correct independently.
9. Spelling: teaching, practice and homework
Spelling is taught systematically and explicitly. In EYFS and Year 1, spelling is taught through Monster Phonics so that pupils learn to segment spoken words and represent sounds using the grapheme–phoneme correspondences they have been taught. From Year 2 to Year 6, the school uses Grammarsaurus 'Spell with Grammarsaurus' as the core spelling scheme, alongside the statutory spelling expectations for each year group.
At the beginning of the academic year, all pupils in Years 2–6 complete a spelling baseline assessment. Teachers use this to identify gaps in prior spelling knowledge. Significant gaps should be explicitly addressed and revisited before, or alongside, progression into new year-group spelling content so that pupils are not expected to build new learning on insecure foundations.
Teachers should make links between spelling instruction and pupils' current writing so that taught patterns are noticed, rehearsed and transferred into independent work.
Spelling practice should include explicit teaching, oral and written rehearsal, dictation where appropriate, retrieval of previously taught patterns and opportunities to investigate how words are constructed.
10. Homework and retrieval practice
Homework is used to retrieve, consolidate and practise learning already taught in school. It should be purposeful, proportionate and selected to strengthen fluency and address identified gaps rather than introduce substantial new content.
All pupils in Years 2–6 should receive weekly spelling practice through Spelling Shed, linked where possible to current or recently taught spelling knowledge.
Pupils should also be given appropriate opportunities to use Spelling Shed Mastery Zone learning to revisit and develop individual spelling gaps identified through baseline assessment, classroom assessment and independent writing.
Grammar homework may include appropriate LBQ grammar opportunities to revisit and consolidate taught SPaG knowledge. Teachers should use professional judgement when selecting tasks so that homework supports current learning and individual need.
11. Marking, feedback and spelling correction
Feedback should help pupils understand what they have done successfully and what will most improve their writing next. It may be given live during the lesson, in books, through conferencing, or digitally. Staff should follow the school's wider feedback expectations and ensure pupils are given an opportunity to respond.
Showbie may be used to provide timely, personalised feedback that supports pupils in understanding their successes, identifying next steps and improving their writing. Teachers may use a range of feedback approaches, including voice notes, written comments, annotations and other digital marking tools, selecting the method most appropriate to the learning intention and the needs of the pupil.
Audio feedback can be particularly effective where pupils benefit from hearing explanations, modelling or encouragement directly from the teacher. Annotation tools may be used to identify strengths, highlight misconceptions, model improvements and focus pupils’ attention on specific aspects of their writing. Digital feedback should support a clear feedback cycle in which pupils are given opportunities to review feedback, respond, improve their work and demonstrate learning.
Showbie may also be used to support retrieval practice, drafting, editing, vocabulary development and the revisiting of previously taught writing knowledge. Digital tools should be used purposefully to strengthen learning, increase accessibility, promote pupil independence and improve the efficiency of feedback and assessment processes, while complementing rather than replacing high-quality teaching and professional judgement.
Spelling errors should be addressed through the following tiered approach so that pupils are expected to correct what they reasonably should know while still being shown the correct spelling of more ambitious vocabulary:
1. Spellings the child should already know: underline the incorrect spelling and write 'SP' above it. The pupil should independently identify and correct the spelling.
2. Trickier spellings that are appropriate to the pupil's year-group expectations: underline the incorrect spelling and write the correct word above it. Provide an opportunity for the pupil to practise the word as a 'fix it' so that the correction becomes learning rather than simply an adult amendment.
3. Adventurous vocabulary beyond what the pupil could reasonably be expected to spell independently: the adult should correct the word. If a pupil chooses to use a word, they should always be shown how to spell that word correctly.
The exception is where a pupil's writing contains pervasive spelling errors and applying the full correction approach would overwhelm the pupil or obscure the main teaching point. In these cases, teachers should identify the most important high-frequency words and relevant taught patterns within the writing, provide modelled writing and spelling prompts, and establish clear, manageable expectations for practice. This should be accompanied by targeted teaching so that the underlying spelling difficulty is addressed rather than simply corrected.
Teachers should use professional judgement for pupils with SEND or significant transcription barriers, maintaining ambitious expectations while ensuring the volume of correction is accessible and instructionally useful.
12. Assessment, Olex.AI and moderation
Assessment is primarily formative and should inform what is taught next. Teachers draw on independent writing over time and across purposes, rather than relying on a single polished outcome. Statutory assessment arrangements are followed where applicable.
Teachers use live assessment, questioning, observation, book evidence and independent outcomes to identify strengths, misconceptions and next steps.
Longer pieces of writing are uploaded to Olex.AI as part of the school’s agreed assessment process. Olex.AI feedback is used to support professional judgement, identify patterns and inform teaching; it does not replace teacher assessment.
Uploaded longer pieces may be used as evidence within internal moderation. Teachers retain responsibility for checking that evidence is genuinely independent and representative of the pupil’s usual standard.
Moderation takes place within year groups/phases and across school so that expectations are consistent. Where appropriate, staff compare evidence against National Curriculum and statutory assessment expectations.
The English Lead reviews patterns from moderation, book scrutiny and assessment information to identify whole-school priorities and professional development needs.
Assessment information should also be used to identify pupils at risk of underachievement, pupils with the potential to achieve greater depth and groups whose attainment or progress requires additional attention. Leaders should use this information to evaluate curriculum impact and inform improvement priorities, particularly within Key Stage 2.
AI-supported assessment must be used in line with the school’s data protection, safeguarding and acceptable-use requirements. Staff should only upload pupil information and work in accordance with the school’s approved procedures.
13. English books and evidence of writing development
All writing should be recorded in pupils’ English books so that evidence of the development of writing is held together in one place. English books should show the journey from taught sentence-level work and rehearsal through to independent composition, editing, proofreading and improvement over time.
Full date and a clear title or text type are used as appropriate.
Success criteria or identified key skills are used where they support learning; they should not become a checklist that restricts composition.
Independent writing is clearly identifiable.
Where writing outcomes are taught through a wider-curriculum context as part of the English writing sequence, the relevant writing evidence should remain in the English book so that progression can be seen in one place.
Final presentation or copying up is used only where there is a clear purpose or audience; it is not required simply to produce a neat version.
Editing and improvement should be visible where appropriate, including three-minute checks, proofreading and purposeful rewriting.
English books, together with agreed digital evidence such as Showbie and Olex.AI, should allow teachers and leaders to see progression, independence, editing and response to teaching.
14. EYFS
In Reception, writing develops through high-quality spoken language, systematic phonics, explicit handwriting and frequent meaningful opportunities to compose. Adults model writing and support children to say what they want to write before transcription demands become too high.
Drawing Club forms part of the EYFS writing curriculum. It is used alongside Monster Phonics and explicit writing teaching to develop imagination, vocabulary, spoken language, mark making and purposeful early writing. Through discussion, drawing and meaningful writing opportunities, children rehearse ideas orally and are motivated to communicate their own meanings. Drawing Club complements, rather than replaces, systematic phonics, explicit letter formation and direct teaching of early composition.
Children are taught letter formation and spelling from the start, linked closely to phonics.
Adults encourage oral composition and help children hold a sentence in mind.
Writing opportunities are purposeful and available within direct teaching and provision, without replacing explicit instruction.
Quality and secure foundations are prioritised over producing lengthy pieces before children are ready.
Children who need additional support are identified early and receive extra teaching and practice.
15. Inclusion, SEND and pupils who need additional support
All pupils are entitled to an ambitious writing curriculum. Adaptation should enable access to the same core learning wherever possible while responding precisely to identified barriers.
Given the significant proportion of pupils with speech, language and communication needs within the school, teachers prioritise oral language development, vocabulary instruction, structured discussion and sentence rehearsal as integral components of writing instruction. These approaches support curriculum access, reduce cognitive load and help pupils communicate increasingly complex ideas in speech and writing.
Pupils whose handwriting is not yet age-appropriate should be supported to practise the same physical and spatial skills whenever they write. Where appropriate, they should use 'bubble writing' paper, highlighted writing paper, wider lines or other adapted paper so that line placement, letter size, spacing and orientation continue to be developed during authentic writing as well as handwriting lessons.
Adaptations may include prompt sheets containing carefully selected vocabulary, sentence starters, conjunctions or reminders of taught features; these should support access without turning the task into copying.
Skeleton texts or writing frames may be used to make structure visible, particularly when pupils find organising ideas difficult. They should be gradually reduced as the pupil becomes more secure.
Cloze passages may be used selectively to practise a specific grammatical, vocabulary or sentence-construction choice when generating a whole text would create excessive cognitive or transcription demand.
For pupils whose physical, motor or transcription difficulties prevent them from recording the quality or quantity of language they can compose, school iPads may be used for speech-to-text/dictation where appropriate. Pupils should still be involved in orally composing, checking, editing and improving the resulting text so that the technology removes the physical barrier rather than the thinking involved in writing.
Where dictation or assistive technology is used as a reasonable adjustment, teachers should distinguish between evidence of the pupil’s composition and evidence of independent transcription when making assessment judgements.
Reduce unnecessary transcription or copying demands when the learning intention is composition.
Use oral rehearsal, sentence stems, word banks, visual prompts, worked examples and guided practice where needed, then reduce scaffolds as independence grows.
Provide additional practice in phonics, spelling, handwriting or sentence construction when foundational gaps are limiting writing.
Use adapted writing tools, pencil grips, paper, seating or technology where these improve access and efficiency.
Break complex writing tasks into manageable steps without lowering the intended curriculum outcome.
Allow alternative recording methods where appropriate, while continuing to teach the writing knowledge and skills the pupil needs.
Work with the SENDCo and relevant professionals where needs are persistent or complex.
The school prioritises ‘keeping up’ through early identification and timely support. Pupils should not routinely be expected to complete extended writing that exceeds their current transcription or sentence-level fluency without appropriate preparation.
16. Greater depth and high prior attainers
Greater depth is developed through increasing independence, precision and control. Pupils are challenged to make deliberate choices about structure, vocabulary, grammar, punctuation, register and cohesion, and to evaluate the effect of those choices on the reader.
Avoid unnecessary scaffolds when pupils can work independently.
Use rich models and comparison of authorial choices.
Expect purposeful editing and rewriting that improves effect, not merely adds features.
Provide opportunities to sustain control across longer or more complex pieces when pupils are ready.
Challenge through depth and quality rather than additional quantity.
Teachers identify pupils with the potential to achieve greater depth and provide opportunities for increasingly sophisticated vocabulary choices, authorial control, structural decision-making and independent application across a range of writing contexts.
17. Roles and responsibilities
	Role
	Key responsibilities

	Governing body / Trust
	Ensure statutory entitlement, appropriate oversight and sufficient resources for a broad and ambitious writing curriculum.

	Headteacher / SLT
	Ensure consistent implementation, appropriate staffing and professional development, and that identified weaknesses are addressed.

	English Lead
	Lead curriculum development; support staff; monitor teaching, books and outcomes; coordinate moderation; review Olex.AI use and assessment patterns; keep the policy current; promote a positive whole-school writing culture.

	Class teachers
	Plan and teach in line with this policy and Pathways to Write; assess accurately; adapt teaching; provide purposeful feedback; ensure independent evidence is secure.

	Teaching assistants
	Support teaching under the direction of the teacher, promote independence and use agreed language, models and scaffolds consistently.

	SENDCo
	Support identification of barriers, adaptations, targeted provision and staff development for pupils with SEND.



18. Monitoring, evaluation and professional development
Leaders ensure that teachers and support staff receive ongoing professional development in the knowledge and pedagogy required to teach writing effectively. This includes sentence instruction, oral composition, spelling and handwriting/transcription, vocabulary development, editing, assessment and evidence-informed approaches to supporting pupils who experience barriers to writing.
The English Lead and senior leaders monitor the implementation and impact of this policy through a proportionate cycle of evidence gathering. Monitoring is developmental and focuses on whether pupils are learning the intended curriculum, retaining and applying taught knowledge, overcoming identified barriers and becoming increasingly independent writers.
Book scrutiny, including evidence of independent writing, editing and transfer across the curriculum.
Learning walks and pupil voice, including pupils’ understanding of how they plan, draft, edit and improve.
Moderation of writing within and across year groups.
Review of assessment information and Olex.AI-supported evidence alongside teacher judgement.
Checks on the progress of pupils who need additional support and the impact of adaptations.
Professional development in response to identified whole-school or phase priorities.
Improving attainment and progress over time, including the proportion of pupils achieving expected and greater-depth standards in writing and the effectiveness of writing provision for SEND, disadvantaged and vulnerable learners.
Leaders should be able to explain the school’s writing curriculum, how it is implemented, how barriers are identified and reduced, and how assessment evidence is used to improve teaching.
How leaders evaluate impact
Leaders evaluate whether the writing curriculum is having the intended impact by considering a range of evidence over time rather than relying on a single measure. Evidence should demonstrate:
increasing pupil independence in planning, composing, editing and proofreading;
a reduction in transcription barriers as handwriting and spelling become more fluent and automatic;
improved retention and application of taught spelling patterns and high-frequency words;
increasing control of sentence construction, vocabulary, grammar and punctuation in independent writing;
accurate and increasingly consistent teacher assessment through internal moderation;
successful transfer of writing knowledge into different subjects and purposes;
positive pupil voice, including pupils being able to explain how they improve their writing and what helps them when writing is difficult;
appropriate progress for pupils with SEND and those who begin with gaps in foundational knowledge.
19. Resources, equality and safeguarding
Writing resources should be accessible, age-appropriate and selected to support high-quality teaching. Texts, examples and writing opportunities should reflect a broad range of experiences and avoid limiting stereotypes. All pupils have equal access to the curriculum, with reasonable adjustments made where required.
Digital and AI tools are used only through school-approved systems and procedures. Staff remain responsible for safeguarding, data protection, checking the accuracy and appropriateness of generated feedback, and ensuring that technology supports rather than replaces professional judgement.
20. Monitoring and review of this policy
This policy will be reviewed annually by the English Lead and senior leaders, or sooner if statutory requirements, curriculum guidance, assessment arrangements or school systems change. Any substantive changes will be communicated to staff and governors/trustees as appropriate.
Related documents: Woodland Handwriting Policy and Progression; Phonics and Early Reading Policy; Assessment Policy; Feedback/Marking expectations; SEND Policy; Data Protection and Acceptable Use policies. Teaching should also reflect the school’s Pathways to Write and KS1 Talk for Writing expectations.


21. Key statutory and guidance references
Department for Education: Early Years Foundation Stage statutory framework.
Department for Education: National Curriculum in England – English programmes of study for Key Stages 1 and 2.
Department for Education: The Writing Framework (July 2025).
Pathways to Write: school-adopted writing scheme and associated progression/materials.
Woodland Primary Academy: Handwriting Policy 2026–27.
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