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Core principle
Handwriting is taught explicitly, practised regularly and expected consistently across the curriculum so that transcription becomes fluent and does not restrict composition.


1. Purpose and statutory context
Handwriting is a foundational transcription skill. Woodland Primary Academy teaches a clear progression from accurate print formation to fluent, legible and adaptable handwriting. The policy should be read alongside the Whole-School Handwriting Progression, the school’s English/Writing Update and presentation expectations.
EYFS: the statutory Writing Early Learning Goal includes writing recognisable letters, most of which are correctly formed.
National Curriculum: pupils are taught correct posture and pencil hold, secure letter formation, appropriate joining, increasing legibility, consistency and quality, and—by Years 5 and 6—fluency, speed and choice of writing implement.
Pupils are also taught which letters, when adjacent to one another, are best left unjoined. This is taught explicitly through Oak National Academy's break-letter teaching and reinforced when pupils apply joins in words and sentences.
Years 3 and 4: teaching explicitly addresses parallel and equidistant downstrokes and sufficient line spacing so that ascenders and descenders do not touch.
DfE Writing Framework: the school maintains an agreed whole-school approach to handwriting, with direct teaching, modelling, practice and support for pupils who need more help.
Ofsted (inspection toolkit from September 2026): leaders should ensure a clearly sequenced curriculum, strong foundations in writing, effective implementation, appropriate adaptation and assessment that informs teaching.
2. Intent and aims
Our intention is for handwriting to become increasingly automatic, enabling pupils to concentrate on ideas, vocabulary, spelling and composition rather than the physical act of writing.
Develop secure, correctly oriented letter formation before joining is introduced.
Develop a comfortable, effective pencil grip, posture, paper position and control.
Teach a consistent school approach to joining and break letters.
Build legibility, consistency, fluency, speed and stamina without sacrificing quality.
Establish high expectations for presentation in English and across the wider curriculum.
Ensure all pupils, including those with SEND or physical/motor needs, can access appropriate tools and adaptations while maintaining ambitious expectations.
Prepare pupils for the increased independence and writing demands of secondary school.
3. Whole-school approach and scheme
EYFS and Year 1 use simple print formation in line with Monster Phonics. Cursive joining is not introduced until Year 2, once accurate print formation is secure. From Year 2 onwards, teaching follows Oak National Academy’s Developing Handwriting Fluency approach: pre-cursive movement patterns, the four joins, break letters and increasingly fluent application in words, sentences and sustained writing.
Staff use one consistent Oak pathway within a cohort and do not mix formation or joining conventions. Teachers model the expected style on whiteboards, visualisers, displays, feedback and in pupils’ books.
Oak teaching is supported through deliberate practice of letter families and a rehearse–refine–apply cycle: pupils rehearse the movement or join, refine accuracy and fluency through focused practice, and then apply the skill in words, sentences and authentic writing. Practice should be purposeful and sufficiently repeated to build automaticity.
Handwriting practice should increasingly be integrated into authentic writing opportunities so that transcription skills become embedded within composition. Pupils should therefore be expected to transfer taught formation, joining, fluency and presentation habits into purposeful writing across the curriculum.
4. Teaching frequency and implementation
The National Curriculum states that handwriting requires frequent, discrete and direct teaching and that pupils should revise and practise correct letter formation frequently. It does not prescribe a fixed national number of lessons. Woodland therefore sets the following minimum implementation expectations. These are minimums rather than ceilings: teaching frequency should increase whenever assessment, book scrutiny or classroom observation shows that handwriting is below the expected standard. Short review sessions may be used alongside structured lessons when they are purposeful and respond to assessment.
	Phase
	Minimum expectation
	Main focus

	EYFS / Reception
	Daily opportunities, including frequent short direct teaching
	Fine/gross motor control, posture, effective tripod grip, correct print formation as graphemes are introduced.

	Year 1
	At least 3 short structured sessions each week, increasing to daily teaching where handwriting is below the expected standard
	Secure print formation, capitals, digits, size, orientation, line placement and fluency.

	Year 2
	At least 3 structured sessions each week, increasing to daily teaching where handwriting is below the expected standard
	Secure print; pre-cursive movements; Oak four joins; break letters; application to words and sentences.

	Years 3–4
	At least 2 structured sessions each week, with short review where needed; increase frequency when handwriting is a class weakness
	Consolidate joins; legibility; spacing; parallel/equidistant downstrokes; fluency and sustained application.

	Years 5–6
	At least 1 structured lesson each week plus regular short review/application; increase to more frequent discrete lessons where handwriting is not secure
	Speed, stamina, legibility, purposeful joining, presentation choices and secondary readiness.


Autumn-term acceleration: Where handwriting has not yet reached the expected standard, any year group may receive daily handwriting teaching during the autumn term to accelerate progress. The frequency should then be reviewed and adjusted in response to pupils’ progress and the quality of handwriting evident in independent work across the curriculum.
Teachers should also revisit handwriting briefly at the point of need—for example, a two- to five-minute grip, formation, join or spacing reminder—rather than waiting for the next formal lesson. Where handwriting is a particular weakness in a KS2 class, teachers should increase the number of discrete handwriting lessons and opportunities for deliberate practice until pupils are making secure progress. Where a year group begins the year with handwriting below the expected standard, leaders may direct daily handwriting teaching during the autumn term, across any year group, as an acceleration strategy. This daily provision should combine short, focused direct teaching with carefully monitored practice and should be reviewed using evidence from pupils’ independent writing across the curriculum. Practice must transfer into independent writing across subjects.
5. Progression from EYFS to Year 6
	Year
	Scheme / focus
	Teaching content
	Joining
	Expected outcome

	EYFS / Reception
	Monster Phonics – print
	Fine-motor control; pencil control; posture; comfortable effective tripod grip; systematic lower-case and upper-case formation.
	PRINT – no joins
	Children write recognisable letters, most of which are correctly formed. Letters are taught from the correct starting point and become increasingly consistent in size and position on the line.

	Year 1
	Monster Phonics – print
	Consolidate lower/upper-case letters and digits 0–9; formation families; relative size, orientation and placement on the line.
	PRINT – no joins
	Print formation is secure, accurate and increasingly fluent, ready for later cursive teaching.

	Year 2
	Oak – pre-cursive and four joins
	Review secure print; teach movement patterns, lead-outs, diagonal/horizontal strokes, four joins and break letters; apply in words and sentences.
	Oak four joins introduced
	Pupils select appropriate joins and move from isolated practice to joined words and sentences while maintaining legibility.

	Year 3
	Oak
	Consolidate all four joins through spelling patterns and increasingly sustained writing.
	Four joins consolidated
	Correct joining becomes increasingly automatic and consistent.

	Year 4
	Oak
	Develop consistent fluent cursive; apply joins through spelling, quotations, poetry and wider writing.
	Four joins fluent
	Maintain quality over longer writing; downstrokes are parallel/equidistant and lines are spaced so ascenders/descenders do not touch.

	Year 5
	Oak
	Develop speed and fluency while maintaining legibility; apply to extended writing and choose suitable tools.
	Automatic, informed joining
	Handwriting supports composition rather than slowing it down.

	Year 6
	Oak
	Develop fast, legible and adaptable handwriting; note-taking, sustained writing, purposeful joining and presentation choices.
	Automatic and adaptable
	Balance speed, legibility, fluency and purposeful choice for secondary readiness.


6. Pencil grip, posture and physical foundations
Pencil grip is a priority. Time must be given to developing an efficient, comfortable grip because insecure grip, excessive pressure or poor positioning can reduce control, fluency and stamina. Staff should notice grip during all writing, not only during handwriting lessons, and intervene early with modelling, reminders and targeted practice.
Pupils sit with a stable posture, feet supported where possible, and the writing surface at an appropriate height.
Both right- and left-handed pupils are taught an effective tripod grip where physically appropriate. A functional alternative may be accepted where it enables efficient, comfortable writing.
Left-handed pupils are given explicit teaching on paper position and may be seated to the left of a right-handed pupil to avoid competing for space.
Fine- and gross-motor activities are used where needed to build strength, coordination and control.
Grip development is reviewed over time; adaptations should support progress rather than simply mask an inefficient grip.
7. Writing tools and adaptations
A single writing tool will not suit every pupil. Teachers may provide a range of appropriate implements and supports according to need, while keeping the learning goal focused on legibility, control, fluency and effective communication.
standard HB/soft pencils in appropriate sizes
mechanical pencils where consistent line and reduced pressure support control
triangular pencils or thicker-barrel pencils
pencil grips, including shaped grips where these improve positioning
sloped boards, writing slopes, non-slip mats or adjusted seating/desk position
different line widths, highlighted lines, line guides or adapted paper
reduced copying demands, additional modelling, enlarged examples or extra processing time
shorter practice bursts, movement/fine-motor warm-ups or additional targeted handwriting practice
For pupils with SEND, sensory needs, dyspraxia, hypermobility or other physical/motor difficulties, staff should make reasonable adaptations in consultation with the SENDCo and, where relevant, occupational therapy or other professional advice. Adaptations are recorded where they form part of an individual support plan.
8. Pencil-to-pen progression and Pen Licence
EYFS to Year 5 pupils normally use pencil until the criteria below are met. The purpose of a Pen Licence is to recognise secure, transferable handwriting habits—not simply neat work in a single handwriting lesson.
1. All letters are correctly formed.
2. Letters sit accurately and consistently on the line.
3. Letters are joined correctly where joining is expected, with appropriate break letters left unjoined.
4. Consistent handwriting and presentation are evident across books and curriculum subjects.
5. The move to pen is agreed with the English Lead, following the class teacher’s recommendation.
All pupils should have the opportunity to earn a Pen Licence before Year 6. Where a pupil has an additional need or physical difficulty, a pen may be introduced in exceptional circumstances before the usual criteria are fully met if it demonstrably improves control, comfort or presentation. This should be agreed by the class teacher and English Lead, with SENDCo input where appropriate.
Year 6: all pupils will be enabled to move to pen during Year 6 in preparation for high school. Teaching will continue to focus on choosing the writing implement best suited to the task, alongside speed, legibility and stamina. Pencil remains appropriate for tasks where it is the more suitable tool (for example, some mathematics, diagrams or drafting).
9. Presentation across the curriculum
Expectations for handwriting and presentation apply consistently across the curriculum and are not limited to English lessons. Pupils are expected to apply taught handwriting habits in all written work. Teachers explicitly reinforce transfer where a pupil can demonstrate a skill in handwriting practice but does not yet apply it independently elsewhere.
Date, title and layout expectations follow the school’s presentation guidance.
Pupils use an appropriate style for purpose: joined handwriting for sustained writing when secure; unjoined print where appropriate for labels, forms, diagrams, email addresses or other specific tasks.
Presentation expectations remain ambitious but are adapted reasonably where physical or additional needs affect output.
Adults model the school’s agreed formation and joining conventions consistently.
10. Assessment, keeping up and intervention
Teachers assess handwriting through discrete practice and, importantly, through independent writing across the curriculum. Assessment focuses on grip and posture, formation, orientation, size, line placement, spacing, joining, legibility, fluency, speed, stamina and transfer.
Use the Whole-School Handwriting Progression expected outcomes to identify pupils who are secure, need further practice or are ready to progress.
Do not move pupils prematurely to joining, increased speed or greater independence before accurate formation and legibility are secure.
Provide additional explicit teaching, modelling and practice at the point of need.
Review whether difficulties arise from knowledge of formation/joining, physical control, grip, visual-motor demands, attention, or the writing tool/environment, and adapt accordingly.
Where concerns persist despite support, discuss with the English Lead and SENDCo and consider whether further assessment or specialist advice is appropriate.
11. Monitoring and leadership
The English Lead monitors implementation so that the intended progression is visible in classroom practice and pupils’ everyday work. Monitoring is developmental and is used to identify strengths, inconsistencies and support needs.
book scrutiny across English and the wider curriculum, including transfer of taught habits
learning walks and observation of modelling, posture, grip and tool use
pupil voice about formation, joining, presentation and strategies they use
review of handwriting practice and intervention for pupils who are not keeping up
moderation of Pen Licence decisions where needed
staff feedback, coaching and targeted professional development
review of provision and adaptations for pupils with SEND or physical/motor needs
Impact is evaluated through measurable indicators, including:
the proportion of pupils meeting the school’s age-related handwriting expectations at agreed assessment points;
a reduction over time in the number of pupils requiring additional handwriting intervention or intensified practice;
increased transfer of secure formation, joining, fluency and presentation into independent writing across English and the wider curriculum.
Leaders use this evidence to check that the curriculum is sequenced and implemented as intended, that pupils build strong foundations in writing, and that teaching is adapted appropriately—reflecting the curriculum and teaching expectations within Ofsted’s inspection toolkit.
12. Roles and responsibilities
	Role
	Responsibility

	English Lead
	Maintain the policy and progression; support staff subject knowledge; monitor implementation and transfer; agree Pen Licences where required; coordinate improvement actions.

	Class teachers
	Teach the agreed sequence; model accurately; give sufficient practice; prioritise grip and physical foundations; assess transfer; adapt tools and teaching; identify pupils needing additional support.

	Teaching assistants
	Use the same formation, joining and grip language; support targeted practice and adaptations under teacher direction.

	SENDCo
	Support reasonable adaptations and individual plans; advise on persistent physical/motor barriers and external professional recommendations.

	Pupils
	Engage with practice, use taught formation and joining habits, select tools responsibly and take pride in legible presentation appropriate to purpose.


13. Links to key documents and guidance
Woodland Primary Academy – Whole-School Handwriting Progression 2026
Woodland Primary Academy – English/Writing Update and whole-school presentation expectations
Monster Phonics – EYFS and Year 1 letter formation sequence
Oak National Academy – Developing Handwriting Fluency sequence (Years 2–6)
Department for Education – Early Years Foundation Stage statutory framework
Department for Education – National Curriculum in England: English programmes of study
Department for Education – The Writing Framework (2025)
Ofsted – State-funded school inspection toolkit, for use from September 2026
14. Policy review
This policy will be reviewed annually by the English Lead and sooner if national guidance, the school’s writing approach or the agreed handwriting progression changes. Monitoring evidence will inform any revisions to teaching frequency, intervention, adaptations and presentation expectations.
Woodland Primary Academy  |  Handwriting Policy  |  2026–27   |   Page 1
image1.png
WOODLAND

PRIMARY ACADEMY




